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Module One: Getting Started 

Bloom’s Taxonomy is not just for elementary school teachers. The 

three domains of the taxonomy apply to adult education as well. In 

this manual, we will focus on the psychomotor domain; the domain 

of action and physicality.  It is important to remember that 

psychomotor complies with the other domains when implementing 

it. 

 

 

 

 

Workshop Objectives 

Research has consistently demonstrated that when clear goals are associated with 

learning, it occurs more easily and rapidly. With that in mind, let’s review our goals 

for today.  

At the end of this workshop, participants should be able to: 

• Understand Bloom’s Taxonomy 

• Explain the psychomotor domain   

• Explore the different psychomotor taxonomies  

• Explain ways to implement training in the psychomotor domain 

• Identify psychomotor activities 

  

An investment in knowledge pays the best 

interest. 

Benjamin Franklin 
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Action Plan Form 

MODULE GOAL SPECIFIC? MEASURABLE? ACHIEVABLE? RELEVANT? TIMED? NEXT STEPS 

ONE        

TWO        

THREE        

FOUR        

FIVE        

SIX        

SEVEN        

EIGHT        

NINE        

TEN        

ELEVEN        

TWELVE        
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Evaluation Form 

Workshop Title: 

_____________________ Date: _____________________ 

Workshop Instructor: 

_____________________ 

   

Please rate the following items on a scale of one to ten, with one being abysmal, five being acceptable, 

and ten being perfect. 

WORKSHOP ROOM 1 2 3 4 5 6 7 8 9 10 

Comments: 

WORKSHOP FACILITIES 1 2 3 4 5 6 7 8 9 10 

Comments: 

INSTRUCTOR KNOWLEDGE 1 2 3 4 5 6 7 8 9 10 

Comments:  

INTERACTIVITY OF 

WORKSHOP 

1 2 3 4 5 6 7 8 9 10 

Comments: 

 

Would you recommend this course to others? Why or why not? 

 

Other thoughts you would like to share? 
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Pre-Assignment 

Complete this worksheet before the class begins. Make note of what you hope to learn or 

goals you want to address after the class.  

 

1.) How do you feel adults learn best?  

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 

2.) List some qualities that you feel are important to adult Learning. 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 

3.) What are some ways in which a workplace can benefit from gaining an understanding of adult 

learning?_______________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 

 

4.) What do you hope to take away from this course? 

_______________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 
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Pre-Test 

1. What is a hierarchy similar to? 

a) Stairs 

b) Nothing 

c) Strategies 

d) Steps 

2. What is created from the domains of Bloom’s Taxonomy? 

a) Learning objectives 

b) Activities 

c) Assessment 

d) All of the above 

 

3. How does observation take place? 

 

a) Unknown 

b) Emotionally 

c) Physically 

d) Mentally 

4. What is Not active participation? 

a) Taking notes 

b) Reading instructions 

c) Not paying attention 

d) Presentation 

 

5. What will the behaviors of the Observation phase lack? 

 

a) Actions 

b) Activities 

c) Unknown 

d) Precision 

6. Behaviors should be ______. 

a) Individual 

b) Monitored 

c) Active 

d) Self-guided 
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7. At the manipulation phase, what do students no longer need? 

 

a) Direct observation 

b) Applied information 

c) A & B 

d) None of the above 

8. At the Manipulation phase, what do students need? 

a) Instruction 

b) Guidance 

c) A & B 

d) None of the above 

 

9. How should tasks in the Precision phase be performed? 

 

a) With limits 

b) Without supervision 

c) Without structure 

d) With supervision 

10. Students who are unable to work independently, are not considered to be at the _____phase. 

a) Quality 

b) Reliability 

c) Precision 

d) Independence 

 

11. What will behaviors of the Articulation phase demonstrate? 

 

a) Analysis 

b) Understanding 

c) Precision 

d) Adaptation 

12. What do students do with skills learned up to this point? 

a) Apply them 

b) Develop them 

c) Integrate them 

d) None of the above 
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13. What is true of behavior in the Naturalization phase? 

 

a) It is second nature 

b) It is incomplete 

c) It needs observation 

d) A & C 

14. What do students Not need at this point? 

a) Feedback 

b) Assistance 

c) Activities 

d) Creativity 

 

15. What does Ravindra Dave’s theory of the psychomotor domain combine? 

 

a) Reflection and observation 

b) Precision and imitation 

c) Manipulation and articulation 

d) Observation and imitation 

16. Which taxonomy is used more often? 

a) Simpson’s 

b) Dave’s 

c) Unknown 

d) They are used equally 

 

17. What is the ability to move fluidly? 

 

a) Static balance 

b) Coordination 

c) Dynamic balance 

d) Reflexes 

18. What is the ability to move in patterns? 

a) Balance 

b) Reflexes 

c) Agility 

d) Coordination 
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19. When do most gross motor skills develop? 

 

a) Over a lifetime 

b) In adulthood 

c) In early childhood 

d) None of the above 

20. What should gross motor skills be combined with? 

a) Nothing 

b) Verbal skills 

c) Coordination 

d) Fine motor skills 
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Module Two: Bloom’s Taxonomy 

Bloom’s Taxonomy has been a basis for educators since its inception. 

Teachers of children and adults should be familiar with the theory’s 

history and how it has changed over the years. In this manual, the focus is 

on the psychomotor domain. 

 

 

 

 

Bloom’s Theory 

The focus of Bloom’s theory is the learning hierarchy. In this hierarchy, students will 

master one level at a time. Like walking up a flight of stairs, students eventually take 

all the steps to complete the hierarchy. As they master each level, they discover 

their ability to implement learning strategies and improve their skills. In this theory, 

teachers use the taxonomy to guide the students to higher levels of thinking and 

understanding. These three domains work together to create learning objectives, 

guide activities, and develop effective assessments.  

Each domain identified is broken down into levels or categories with specific 

behaviors, activities, and example words that identify when students have mastered skills from each 

level of the domain. 

 

 

History 

Benjamin Bloom was an education psychologist. He and other experts developed 

Bloom’s Taxonomy of the Cognitive Domain in 1956. The purpose of the taxonomy 

was to establish educational goals for students and to act as a guideline when 

The brighter you are, the more you have to 

learn.       

   Don Herold 
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evaluating their performance. The three domains that Bloom and his team discovered were cognitive, 

affective, and psychomotor. The original taxonomy is shown below. 

 

Other domain information would follow, including the Affective Domain in 1973 and the Psychomotor 

Domain in 1972. The original Cognitive Domain was updated. 
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New Understanding 

Lorin Anderson and David Krathwohl revised the original taxonomy of the Cognitive 

Domain to be more action oriented. The updated version removes knowledge, 

comprehension, and evaluation and adds remembering, understanding, and, 

creativity.  

 

 

The Cognitive Domain is used in most learning activities and blends with learning in the Psychomotor 

Domain and the Affective Domain 

 

 

Definition 

The Psychomotor Domain addresses the use and development of 

motor skills. It is an often-overlooked domain sacrificed in favor of 

the Cognitive Domain. Simpson developed the first understanding of 

the psychomotor domain in 1972. The original Psychomotor 

taxonomy: 
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Other theories followed which we will address in later modules. In this manual, we use a combination of 

different taxonomies. 

 

 

Practical Illustration 

Drew was training the new IT employees how to troubleshoot the new company 

system. He provided the class with written instructions to follow during his lecture. 

After the class, Drew knew that he would be inundated with calls asking questions 

about the material. He complained to his friend, Alexa, about how the class was a 

waste of time. She asked him if he allowed his participants to do any hands-on 

learning and explained that adding the psychomotor domain might improve 

understanding.   
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Module Two: Review Questions 

1. What is the hierarchy similar to? 

a) Stairs 

b) Nothing 

c) Strategies 

d) Steps 

2. What is created from the domains of Bloom’s Taxonomy? 

a) Learning objectives 

b) Activities 

c) Assessment 

d) All of the above 

 

3. In what year what Bloom’s Taxonomy developed? 

a) 1973 

b) 1956 

c) 1964 

d) Unknown 

 

4. What is a domain in Bloom’s Taxonomy? 

a) Cognitive 

b) Psychomotor 

c) Affective 

d) All of the above 

 
5. What category did the updated model of the Cognitive Domain remove? 

a) Understanding 

b) Knowledge 

c) Analysis 

d) Creativity 
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6. What does the Cognitive Domain blend with? 

a) Affective 

b) Nothing 

c) Psychomotor 

d) A & C 

 
7. When was the first psychomotor taxonomy created? 

a) 1964 

b) 1956 

c) 1973 

d) 1972 

 

8. Who is responsible for the original psychomotor domain? 

a) Anderson 

b) Simpson 

c) Krathwohl 

d) Bloom 

9. Teachers of _______ should be familiar with the theory’s history and how it has changed over 

the years.  

a) Children 

b) Adults 

c) A and B 

d) Unknown 

 

10. Each domain identified is broken down into levels or categories with ______ that identify when 

students have mastered skills from each level of the domain. 

 

a) Specific behaviors 

b) Activities 

c) Example words 

d) All of the above 
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Module Three: Observation 

The first stage of the process we will look at is observation. This is similar 

to Simpson’s perception stage. Here, students are exposed to the 

activities that they will later imitate. It is important to be familiar with 

the behavior, actions, example verbs, and implementation necessary to 

support students in their progress through the observation stage of this 

domain. 

 

 

 

 

Behavior  

The behavior of the observation stage takes place mentally. The students who 

exhibit observation are actively engaged in learning the new activities. In the 

workplace, reading instructions and following along with a presentation would be 

an example of observing behavior. Taking notes would also indicate observation. 

People who do not pay attention during physical tasks are not demonstrating 

active participation. This is the behavior that students will build on to develop the 

next step in the learning process. 

 

 

Actions 

Certain actions will help indicate that students understand and can implement the 

observation stage. Students who show the following actions are demonstrating mastery 

of the observation stage.  

• Watch expert in person 

• Watch examples online 

Accuracy of observation is the equivalent of 

accuracy of thinking. 

Wallace Stevens 
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• Use instruction books 

The list above is not comprehensive, but it is appropriate for students of all ages, including adult 

learners. These actions should align with the example words that are used to determine learning 

outcomes. Being familiar with example words will help expand your understanding of the observation 

stage of the psychomotor domain.  

 

 

Examples 

Keywords are used to define learning outcomes. These example words are 

active verbs that teachers use in their objectives and goals for the class.  

These example words help teachers assess performance and determine what 

level of mastery students have reached. These different domains work 

together so that you will see connection in the examples between them.  

Commonly used keywords for the observation stage of the psychomotor domain include :

 

Outcomes begin with these action verbs that help define performance measurements. 

Watch

Memorize

Repeat

Describe 

Observe

Define

Choose

Identify

Select
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Implementation  

When implementing the learning objectives at the observation phase of the 

psychomotor domain, the goal is to design activities that help students observe and 

understand physical actions. In adult learners, this requires providing them with the 

opportunity to learn physical activities from observation. Electronics, machinery, or 

any other manual training should be demonstrated. This type of training includes 

the in-person demonstration, online demonstration, and instructions with images, 

such as videos in a presentation. The goal is for people to observe and learn proper techniques, which 

requires the setting to be undistracted. 

 

 

Practical Illustration 

Jonathan was responsible for teaching new employees how to operate the machinery 

in the warehouse. He always demonstrated the actions for each machine once as he 

explained it. Jonathan did not have very much time, so he took groups on tour. He 

noticed that only a few did not require further instruction. After training one day, a 

young man told him that he had trouble hearing and seeing how to operate the 

equipment because the group was too large, and the background noise was too loud.  

 

 

 

  



Page 24 

Module Three: Review Questions 

1. How does observation take place? 

a) Unknown 

b) Emotionally 

c) Physically 

d) Mentally 

2. What is Not active participation? 

a) Taking notes 

b) Reading instructions 

c) Not paying attention 

d) Presentation 

3. Certain actions indicate that a student can implement the ______stage. 

a) Psychomotor 

b) Observation 

c) Cognition 

d) A & B 

4. What should actions align with? 

a) Understanding 

b) Example words 

c) Assessment 

d) Unknown 

5. What is another name for example verbs? 

a) Outcomes 

b) Goals 

c) A & B 

d) Keywords 

6. What is true of keywords in different domains? 

a) Nothing 

b) They connect 

c) They are unique 

d) None of the above 
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7. What type of training relates to the observation phase? 

a) Online 

b) In-person 

c) Videos 

d) All of the above 

8. What is necessary for the setting of observation instruction? 

a) Noise 

b) Lack of distraction 

c) Books 

d) Pacing 

9. Which of the following is not a keyword referred to in this module?? 

a) Define 

b) Identify 

c) Close 

d) Watch 

 

 

10. What would be a problem for observation? 

a) Instruction 

b) Unknown 

c) Timing 

d) Noise 
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Module Four: Imitation 

The second step of the psychomotor domain is imitation. Once 

students are practicing observation, they should be able to imitate 

what they have seen. It is necessary to be familiar with the behavior, 

actions, example verbs, and implementation necessary to support 

students as they develop the imitation stage of this domain.  

 

 

 

 

 

Behavior 

Behavior in this stage requires the students to begin copying what they have 

observed. At this point, the students will attempt physical activities and begin their 

efforts to master an action, so, at this stage, they will not act with precision. 

Student behavior should be monitored at this time for the safety of everyone, but 

they should take some initiative in their actions. 

 

 

 

Actions 

There are certain actions that will indicate students are successful in the 

imitation stage. These actions require the students to demonstrate that they 

have the ability to apply what they observed. Examples of actions that 

demonstrate the students’ ability to imitate: 

 

• Copying actions 

Imitation cannot go above its model. 

Ralph Waldo Emerson 
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• Repeating activities 

• Imitate processes 

These are not all the possible actions, but they indicate beginning new actions. These actions should 

align with the example words that will be used with learning outcomes. Being familiar with example 

words will help better your understanding of student responses. 

 

 

Examples 

The keywords, or example words, used to describe how students respond at this level of the 

psychomotor domain, are an essential component of the teacher’s objectives, used to determine and 

assess students’ performance. These example words include: 

 

 

When establishing keywords or phrases, it is necessary to use action verbs to begin.  

 

 

Copy

Repeat

Attempt

Try

Duplicate
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Implementation 

When implementing the learning objectives at the imitation phase of the 

psychomotor domain, you must give students the time and resources necessary to 

practice what they saw. Adult learners will require those activities to be designed 

with their skill levels in mind. An example of effective implementation would be, 

having students use new software to copy a trainer. At this stage, instructors 

should observe the student and provide feedback. 

 

 

 

Practical Illustration 

Liv and Chase were teaching a class in home brewing. They decided to begin by 

providing the students with the opportunity to watch them create different recipes and 

take the recipes home with them because the class was so large. The follow-up surveys 

were mediocre. Liv discussed creating a smaller class that allowed the students to 

develop hands on experience working with the recipes. Chase agreed to try something 

new, and 90 percent of the students gave the class a positive review. Other people 

began to sign up as referrals. 
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Module Four: Review Questions 

1. What will the behaviors lack? 

a) Actions 

b) Activities 

c) Unknown 

d) Precision 

2. Behaviors should be ______. 

a) Individual 

b) Monitored 

c) Active 

d) Self-guided 

3. What will actions show? 

a) Participation  

b) Application 

c) Knowledge 

d) Understanding 

4. What should actions align with? 

a) Familiarity 

b) Learning outcomes 

c) Student responses 

d) All of the above 

5. How should keywords begin? 

a) Nouns 

b) Helping verb 

c) Action verbs 

d) None of the above 

6. What will help assess performance?  

a) Keywords 

b) Objectives 

c) Goals 

d) Domain 
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7. What should instructors provide? 

a) Lessons 

b) Goals 

c) Observations 

d) Feedback 

8. What do students need to be successful? 

a) Time 

b) Resources 

c) A & B 

d) Training 

 

9. Which of the following are examples of actions that demonstrate a students’ ability to imitate? 

 

a) Copying actions 

b) Repeating activities 

c) Imitate processes 

d) All of the above 

 

10. An example of effective implementation would be, having students _______. 

 

a) Use new software 

b) Edit a paper 

c) Create a grocery list 

d) None of the above  
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Module Five: Manipulation 

Manipulation follows imitation in the psychomotor domain. 

At this point, the students build on skills of operation and 

imitation to take the next step. It is important to be familiar 

with the behavior, actions, example verbs, and 

implementation necessary to support students as they 

develop the manipulation stage of this domain.  

 

 

 

Behavior 

At the manipulation stage, the student behaviors change to build on their skills by using them without 

direct observation. These behaviors indicate that students have grasped the basics 

from the previous stages. For example, a student would be able to follow written 

instructions for a cake in a baking class. Remember that at this stage, students still 

need instruction and guidance so that they can be successful and move forward. 

 

 

Actions 

The actions that show manipulation are still guided with the help of instruction. These 
actions require basic knowledge. Examples include: 

• Complete written instructions 

• Follow oral instructions 

• Finish a step from memory 

These are not the only actions that demonstrate student manipulation, but they are typical examples. 

The keywords should align with the actions in the learning outcomes. Being familiar with example words 

will help you in your understanding of manipulation and its evaluation.   

Tell me and I forget. Teach me and I remember. 

Involve me and I learn. 

Benjamin Franklin 
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Examples 

Example words, or keywords, will help identify successful mastery of manipulation in the 

psychomotor domain. These terms are used in teacher objectives to assess performance. 

These example words include: 

 

 

When using keywords with goals and lesson planning, it is necessary to start with action verbs to clarify 

actions and behaviors.  

 

 

Solve

Use

Construct

Respond

Modify

Show

Apply

Discover
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Implementation 

When implementing the learning objectives in the manipulation phase of the 

psychomotor domain, the goal is for students to follow instructions so that they 

can act on their own in the next phase. Activities should be broken down into 

steps for easy understanding.  

Guided practice and feedback are beneficial for manipulation. The student should 

be given the opportunity to develop different steps or complete skills. Instructors should avoid taking 

over the tasks for students, and allow them to do the work for themselves. 

 

 

Practical Illustration  

Elliot was teaching a fire safety course at work, which included prevention 

and action. He typically explained how to exit and use fire extinguishers 

safely in his presentation. Most of the time he saw a sea of glassy eyes 

staring at him without expression. Even he was bored by the slide show. 

His friend Margo told him about a fun workplace safety training at her job. Elliot was surprised by her 

statement. He was not used to people enjoying training. She said that she got to practice using some of 

the emergency equipment, including the fire extinguisher. 

 

 

  



Page 34 

Module Five: Review Questions 

1. What do students no longer need? 

a) Direct observation 

b) Applied information 

c) A & B 

d) None of the above 

2. What do students need? 

a) Instruction 

b) Guidance 

c) A & B 

d) None of the above 

3. What do manipulation actions align with? 

a) Objectives 

b) Commitment 

c) Nothing 

d) Learning outcomes 

4. What do actions require at the manipulation stage? 

a) Ideas 

b) Theories 

c) Principles 

d) All of the above 

5. What helps identify mastery of manipulation? 

a) Application 

b) Displays 

c) Examples 

d) Keywords 

6. What is true of keywords? 

a) They are action verbs 

b) They are nouns 

c) They are passive 

d) None of the above 
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7. What is necessary for activities at the implementation phase? 

a) Goals 

b) Information 

c) Break into steps 

d) None of the above 

8. What improves manipulation? 

a) Guided practice 

b) Opportunities 

c) Feedback 

d) A & C 

 

9. Which of the following is an example of Manipulation?  

 

a) Follow a recipe 

b) Buy groceries 

c) Do laundry 

d) Unknown 

 

10. At this stage, students still need _________ so that they can be successful and move forward. 

 

a) Instruction 

b) Guidance 

c) Restrictions 

d) A and B 
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Module Six: Precision 

At this stage, students gain the ability to perform actions with 

greater skill. Precision builds on the skills of manipulation as 

students take on more control in their actions. Specific behaviors, 

actions, and examples accompany the stage of precision so that you 

recognize when students demonstrate the necessary abilities. 

 

 

 

 

 

 

 

Behavior 

In the precision stage, students move forward to begin their mastery of tasks. They 

should be able to understand what steps have been done correctly and which ones 

need to be reworked. This type of behavior involves performing tasks without 

supervision. At this stage, the students’ performance should indicate a clear 

understanding of how each task needs to be completed. 

Students who do not work independently, are not yet demonstrating precision in their behaviors. 

 

 

Concision in style, precision in thought, decision 

in life. 

Victor Hugo 

 



Page 37 

Actions 

The actions in the precision stage require the students to take actions on their 

own. Some of these actions would include:  

 

• Practicing the process alone 

• Repeatedly practice the skills or processes  

• Teach other people basic steps 

• Improve speed and accuracy 

The list of actions is not complete, but is a good starting point. The keywords and learning outcomes at 

this stage should align with the student actions and behavior. Being familiar with example words will 

expand your understanding of analysis, and recognize behaviors that students express. 

 

 

 Examples 

Example words, or keywords, are terms that predict and demonstrate how students display 

precision in the psychomotor domain. They are used in teacher objectives to determine and 

assess performance. These example words include:  
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When using keywords and goals in lesson planning, it is necessary to start with action verbs so that you 

can recognize when students are perfecting the precision level of the psychomotor domain. 

 

 

Implementation 

When implementing instruction for the precision stage of the psychomotor 

domain in class, students are required to practice on their own.  An example of 

implementation from this phase would be having students rework a project that 

they did not complete correctly, or in a timely manner. The focus of the precision 

stage is making sure that students have the ability to complete a skill correctly and 

without any support. As always, make sure that the students have access to the 

tools that they need for success. 

 

Perfect

Improve

Demonstrate

Master

Practice

Calibrate

Regulate
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Practical Illustration 

Jean was leading a class in keyboarding. Jean focused on the basic rules of 

keyboarding to make sure that the class understood them. Her students seemed 

to reach a plateau in their progress. No matter how much she guided and 

coached them, they did not progress past a certain point. She contacted Ed, 

another teacher, to ask about his technique. Ed recommended that she leave her 

students alone to fine tune their skills and increase speed and accuracy on their own. After giving the 

class the opportunity to practice alone, she saw a vast improvement. One of the students was even 

helping others who were farther behind. 
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Module Six: Review Questions 

1. How should tasks be performed? 

a) With limits 

b) Without supervision 

c) Without structure 

d) With supervision 

2. Students who are unable to work independently, are not considered to be at the _____phase. 

a) Quality 

b) Reliability 

c) Precision 

d) Independence 

3. What does precision require? 

a) Acting on one’s own 

b) Acting with supervision 

c) Observation 

d) None of the above 

4. Keywords and _____ align with the precision stage. 

a) Learning outcomes 

b) Organization 

c) Goals 

d) Reviews 

5. Using action verbs as descriptors, makes it easier to recognize____. 

a) Precision 

b) Development 

c) Objectives 

d) Nothing 

6. What do keywords do? 

a) Predict 

b) Demonstrate 

c) Assess 

d) A & B 
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7. How should students practice what they’ve learned? 

a) Creatively 

b) Unknown 

c) With supervision 

d) Alone 

8. What is the focus of precision? 

a) Complete without support 

b) Complete with support 

c) Complete correctly 

d) A & C 

9. Which of the following are keywords used at this stage? 

a) Calibrate 

b) Demonstrate 

c) Perfect 

d) All of the above 

 
10. What is the focus of this stage? 

a) Complete a skill completely 

b) Complete a skill without any support 

c) A and B 

d) None of the above 
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Module Seven: Articulation 

Articulation builds upon the mastery found in precision. In this 

stage, the students have the opportunity to increase their 

creativity and blend the different skills that they have learned. 

Successful mastery is shown in the behavior and activities that 

the students demonstrate both inside and outside the 

classroom. 

 

 

 

 

 

Behavior 

Once students understand and develop precision, the next step is to 

develop the ability to integrate different skills sets. Their behavior at this 

stage should be independent and based on the skills that they have 

learned at previous stages It should indicate their ability to adapt the 

knowledge they have gained, in an atypical way. For example, altering a 

photo to change the color, shading, etc. would be an incident of demonstrating articulation. 

 

 

Actions 

Actions at the articulation level display expertise. They also show creativity and the 
ability to blend their skills into new, unique activities. Actions that demonstrate 
articulation include: 

• Coordinating actions 

• Balancing actions  

Learning is not attained by chance; it must 

be sought for with ardor and diligence. 

Abigail Adams 
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• Acting with consistency 

• Creating a series of steps 

• Acting independently 

This list of actions is just the beginning, but they make a good starting point. The keywords and learning 

outcomes should closely align with the actions of the articulation stage. When you are familiar with 

example words, you will expand your understanding of articulations and better identify the actions.  

  

 

Examples 

Example words, or keywords, are terms that describe how students demonstrate 

mastery of articulation in the psychomotor domain. These keywords are part of 

teacher objectives and learning domains that assist teachers in evaluating and 

assessing performance. At this stage, the students should show more creative 

independence. 

 

Examples of keywords include:

 

These keywords are just a few examples. When developing keywords, remember to make sure to begin 

with action verbs.  

  

Customize

Alter

Create

Modify

Adapt

Improve

Combine

Change
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Implementation 

At the articulation stage, it is still important to give students the 

opportunity to practice their new skills without guidance. Without the 

opportunity to work alone, it is not possible to develop articulation skills. 

For example, having students complete a creative project on their own will 

demonstrate articulation. The important thing to remember at this stage is 

to allow students the opportunities to grow and develop their existing skills 

in new and creative ways.  

 

 

Practical Illustration 

William was teaching his film class with Leslie. William focused on 

teaching camera techniques, and Leslie taught the computer aspects of 

the process. The students did well in the separate portions of the class, 

but they were not very good at working with both of the skills at the 

same time. Leslie and William always guided them carefully through 

the integration process. Their creativity was not self-directed.  

They discussed the problem and realized that the students had been given no chance to express their 

own creativity because they were always guiding the students in their activities. After providing time to 

work alone, the students began to demonstrate greater abilities and self-expression. 
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 Module Seven: Review Questions 

1. What will behaviors demonstrate? 

a) Analysis 

b) Understanding 

c) Precision 

d) Adaptation 

2. What do students do with skills learned up to this point? 

a) Apply 

b) Develop 

c) Integrate 

d) None of the above 

3. What will students’ actions display? 

a) Interest 

b) Expertise 

c) Value 

d) Analysis 

4. Actions at this stage create___. 

a) Personal decisions 

b) Copied activities 

c) Unique activities 

d) Unknown 

5. What keyword is referred to at this stage? 

a) Creativity 

b) Objective 

c) Nothing 

d) Actions 

6. Keywords should be___. 

a) Proper nouns 

b) Verbs 

c) Domains 

d) Action verbs 
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7. What do students need to develop articulation? 

a) Application 

b) Oversight 

c) Emotional connection 

d) Independence 

8. In which way should students develop their skills? 

a) Intellectually 

b) Creatively 

c) Unknown  

d) Oversighted 

 

9. Articulation builds upon the mastery found in ____. 

a) Precision 

b) Nothing 

c) Life 

d) Lessons 

 

10. What improved student success at this stage? 

a) Nothing 

b) Combined teaching 

c) Guidance 

d) Working alone 
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Module Eight: Naturalization 

The final stage of the psychomotor domain is 

naturalization. At this point, the students should 

demonstrate their mastery of psychomotor domain. 

The behavior and actions combined with assessment 

will provide clues to the students’ success in the 

psychomotor domain. 

 

 

 

 

Behavior  

At the naturalization stage, student behavior will show that they have completely mastered the skills 

and activities that they were trying to achieve with instruction. A behavior that 

demonstrates naturalization is the ability to play the piano well, or keyboarding 

with a high wpm. Behavior should be second nature at this point. They would not 

struggle or need the assistance of instructors to complete their tasks.  

 

 

Actions 

At the naturalization stage, students will be able to perform a number of 

different tasks in their skill set, with ease. Since this is the top of the domain, 

you will be able to see how the other steps of the domain have been built on 

each other. The actions at this stage should be seamless and second nature. 

These actions include: 

• Strategy of meeting needs 

• Establish an approach 

• Evaluate the purpose 

• Create strategy for blending activities 

The brighter you are the more you have to learn. 

Don Herold 
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At the point of naturalization, the students’ actions will demonstrate their understanding of what they 

are doing.  

  

 

Examples 

Example words, or keywords, are the terms that teachers use to determine when 

students have mastered naturalization in the psychomotor domain. These keywords 

are implemented in teacher objectives and learning domains. They are also 

beneficial in assessments, which is necessary for naturalization.  

Examples of keywords include:  

 

This is not a complete list, but it is a good starting point. When developing keywords for your class, 

remember that you need to use action verbs.  

  

 

Manage

Design

Invent

Create

Natural 

Easy

Effortless
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Implementation 

The implementation of the naturalization stage of the psychomotor domain, requires 

assessment. At this point, the instructor should have an assessment that is created to 

gauge the skills and activities that the students are performing. The assessment should 

be of the entire performance that the student is responsible for learning. Break each 

step of the action in the assessment and provide students with the feedback that they 

need to continue perfecting their abilities.  

 

 

Practical Illustration 

Darla’s computer class was coming to an end. The students had demonstrated 

great growth, but she was not sure if they would be ready to move forward. 

She was a new instructor, and did not know how to determine if they 

mastered the content. She spoke to her mentor, Stacey. Stacey explained that 

Darla needed to assess the students as they perform different actions to 

establish whether or not they have developed the expertise that Darla is 

expecting.   
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Module Eight: Review Questions 

1. What is true of behavior in naturalization? 

a) It is second nature 

b) It is incomplete 

c) It needs observation 

d) A & C 

2. What do students Not need at this point? 

a) Feedback 

b) Assistance 

c) Activities 

d) Creativity 

3. What will you see in students’ actions? 

a) Unique actions 

b) Guided actions 

c) Those from earlier stages 

d) None of the above 

4. What will students’ actions indicate? 

a) Creativity 

b) Blending 

c) Understanding 

d) Unknown 

 
5. What is true of the keywords in this stage? 

a) They are nouns 

b) They are active verbs 

c) Nothing 

d) They are helping verbs 

6. What are keywords useful for creating? 

a) Objectives 

b) Implementation 

c) Assessment 

d) A & C 
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7. What does implementation require? 

a) Skills 

b) Nothing 

c) Assessment 

d) Activities 

8. What should be in assessments? 

a) A breakdown of steps 

b) Nothing 

c) Grades 

d) Complexity 

9. At the naturalization stage, student behavior will show that they have ________ the skills and 

activities that they were trying to achieve with instruction. 

a) Re-attempted 

b) Noticed 

c) Memorized 

d) Mastered 

 

10. What is an example of Naturalization? 

 

a) Playing the piano effortlessly 

b) Keyboarding at a high wpm rate 

c) A and B 

d) None of the above 
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Module Nine: Versions of Psychomotor Domain 

Different versions of the psychomotor domain have 

been created since its first inception by Simpson in 

1972. Harrow and Dave each created their own models 

of the domain. They each have differences and 

similarities, but they all focus on the physical aspect of 

learning. 

 

 

 

 

Dave’s Theory 

Ravindra Dave’s theory of the psychomotor domain makes up the bulk of the 

model we follow in this manual. The main difference is that Dave’s theory 

combines observation with imitation.  

 

 

Naturalization

Articulation

Develop Precision

Manipulation

Imitation

Change is the end result of all true learning. 

Leo Buscaglia 
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Dave’s theory is more common now, and used more often than the original domain that was created by 

Simpson.   

  

 

Harrow 

Harrow’s version of the domain is unique because it focuses on the specific physical behaviors that 

accompany the psychomotor domain rather than the intellect.  

  

Reflexive movements are reactions, while non-discursive communication is the ability to use physical 

movements as part of self-expression.  

 

 

Nondiscursive 
Communication

Skilled Movements

Physical Abilities

Perceptual Abilities 

Fundamental Movements

Reflex Movements
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Simpson 

We saw the different stages of Simpson’s psychomotor domain in the second module. 

It is the original theory, and the basis of many others. The domain begins with 

perception, or awareness, which is the ability to translate cues and make estimates of 

movement-based activity. The final stage of origination is similar to Dave’s stage of 

articulation because they combine what they have learned to create new ideas and activations. 

  

 

 

Differences and Similarities 

All of the theories of the psychomotor domain have their differences. Some focus on 

physical actions, while others blend communication techniques. They are similar, however, 

in their instructional process. Each one follows the three main steps, which are: 

• Imitation 

• Practice 

• Habit 

The student is shown a task -they practice the skills -they make it a routine.  

While the stages are unique, similar instruction can be used to implement each one. 
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Practical Illustration 

Jimmy and Liz were teaching a dance class. They decided to implement Dave’s 

version of the psychomotor domain in the class. The class did not go as well as 

they expected. Some students did not move forward in the correct steps. They 

discussed the matter with another dance instructor. She said that she preferred 

to use Simpson’s taxonomy because it focused more on the physical activities 

that dancing requires.  
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Module Nine: Review Questions 

1. What does Dave’s theory combine? 

a) Reflection and observation 

b) Precision and imitation 

c) Manipulation and articulation 

d) Observation and imitation 

2. Which taxonomy is used more often? 

a) Simpson’s 

b) Dave’s 

c) Unknown 

d) They are used equally 

3. What does Harrow focus on? 

a) Lectures 

b) Physical behaviors 

c) Learning Goals 

d) Academic learning 

4. What does non-discursive communication develop? 

a) Self-expression 

b) Reactions 

c) Attributions 

d) Reflexes 

5. Which is the basis of most psychomotor theories? 

a) Simpson 

b) Harrow 

c) Dave 

d) None 

6. What is awareness in Simpson’s theory? 

a) Activation   

b) New ideas 

c) Demonstration 

d) Translate cues 
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7. What is included in psychomotor domains? 

a) Communication 

b) Physical actions 

c) Evaluating 

d) A & B 

8. What is similar in the different psychomotor domains? 

a) Stages 

b) Instruction 

c) Nothing  

d) A & B 

9. Different versions of the psychomotor domain have been created since its first inception by 

Simpson in______.  

a) 1956 

b) 1965 

c) 1972 

d) 2001 

10. How do the versions compare?  

a) Duration 

b) Instructional process 

c) Age 

d) Unknown 

  



Page 58 

Module Ten: Psychomotor Measurements 

Psychomotor abilities, like any other domain, require performance 

measurements. There are many ways to measure psychomotor skills. 

In this manual, the measurements that we will focus on are agility, 

precision, endurance, and speed. These measurements overlap and 

work together to indicate physical abilities that students learn. 

 

 

 

Agility 

Agility requires students to use coordination, balance, and reflexes. It is the 

capability to change direction or alter the body’s position. Measurements focus on 

the different aspects of agility: 

 

• Balance  

o Static balance is the ability to maintain a position. 

o Dynamic balance is the ability to move fluidly. 

• Coordination occurs when students make movements into patterns. 

• Reflexes govern the ability to move and act quickly. 

There are different ways to measure agility. One popular method is an obstacle course because it 

requires students to demonstrate all of the skills at one time. 

  

 

Precision 

We have already discussed precision in an earlier module. Assessing and measuring 

precision is a little difficult. Precision is not necessarily accuracy. Accuracy is the 

exactness of the actions. Precision is the ability to replicate an action without any 

Human behavior flows from three main 

sources: desire, emotion, and knowledge. 

Plato 
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assistance while improving accuracy. The best way to measure precision is to compare the number of 

times a student completes an action correctly with the number of times an action is not completed 

correctly. This comparison is a useful rubric for evaluating successful precision. 

  

 

Endurance 

Endurance is the ability to perform a single skill for a lengthy period of time or, 

repeatedly for a length of time. Endurance is tied to the physical strength of a student, 

and the length of time that a student is able to perform a skill without becoming tired. 

Endurance is something that will build over time and should be measured over the 

course of instruction. For example, the ability to hold a pose will increase with 

practice. Charting the length of time that a student performs an action will help 

establish measurements and determine student performance. 

 

 

Speed 

The rate at which a person completes an activity is the speed. For example, in 

running, the time and distance will determine the speed. Running is a simple example 

of a way to measure speed. The speed of different tasks can be measured in a similar 

way. Timing the rate at which students complete physical tasks will demonstrate 

their speed. It is all about timing. 

The students’ speed, agility, endurance, and precision all work together to determine how successful 

they are at completing tasks in the psychomotor domain.   

 

 

Practical Illustration 

Emily was teaching computer certification classes. One of her assessments was a 

typing test. She focused on the speed of their work as well as their accuracy. She 

was becoming frustrated with a couple of students who failed to show the 

necessary improvement. Her friend, Joy, discussed the situation with her. Joy 

advised that Emily pay attention to the student agility. Speed and accuracy will not 

improve without the necessary agility. 
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Module Ten: Review Questions 

1. What is the ability to move fluidly? 

a) Static balance 

b) Coordination 

c) Dynamic balance 

d) Reflexes 

2. What is the ability to move in patterns? 

a) Balance 

b) Reflexes 

c) Agility 

d) Coordination 

3. What is the ability to repeat actions? 

a) Communication 

b) Precision 

c) Accuracy 

d) Agility 

4. What is exactness? 

a) Accuracy 

b) Precision 

c) Agility 

d) Endurance 

5. What is endurance tied to? 

a) Accuracy 

b) Ability 

c) Strength 

d) Speed 

6. What will establish endurance measurements? 

a) Observe obstacle course 

b) Observe race 

c) Chart accuracy 

d) Chart time 

  



Page 61 

7. What determines how successful one is at completing tasks? 

a) Speed 

b) Endurance 

c) Precision 

d) All of the above 

8. What is the rate of completion? 

a) Endurance 

b) Strength 

c) Speed 

d) None of the above 

9. Psychomotor abilities, like any other domain, require performance ________. 

a) Measurements 

b) Accuracy 

c) A & B 

d) Unknown 

 

10. What abilities overlap to indicate skills learned? 

 

a) Agility 

b) Precision 

c)  Endurance 

d)  All of the above  
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Module Eleven: Skills to Consider when Planning 

When planning classes that require the implementation of 

psychomotor skills, there are a few things to consider, including 

actions that require gross movement and fine motor control. 

Verbal and nonverbal skills are also included in some versions of 

the psychomotor domain and need to be addressed.  

 

 

 

 

 

Gross Movement 

Gross motor skills are learned in early childhood. They involve the use of 

major muscles and large movements that are necessary for normal functions, 

including walking or running. Gross movement skills can be taught. Pushing, 

pulling, throwing, and lifting are all examples of gross motor skills that could 

be used in adult lessons.  

Gross motor movements are combined with fine motor control to improve coordination. The gross 

motor skills used in an activity should be planned ahead of time so that the body movement can be 

assessed. 

  

 

Fine Motor Control 

Fine motor skills are the activities that use small muscles. These are the skills that 

develop precision in activities. Cutting, typing, and folding are all examples of using 

fine motor skills. Eye-hand coordination is the key to using fine motor skills. Hand 

and finger movement control improves dexterity, as well as strength and flexibility. 

Many activities that adults use in the workplace require fine motors skills and are 

typically blended with other skills, such as communication.  

Plans are nothing; planning is everything. 

Dwight D. Eisenhower  
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Verbal 

Verbal skills affect the ability to learn and demonstrate motor skills in the 

psychomotor domain. Students learn how to perform the motor skills in the 

psychomotor domain through listening and responding to instructions. Without 

verbal skills, it is difficult for students to develop the knowledge that is necessary 

for them to grow in their physical abilities.  

 

 

Nonverbal 

Body language and expressions are included in Harrow’s Taxonomy. The verbal 

instructions provide knowledge at one level, while nonverbal operates on another 

level. Nonverbal communication allows students to interpret facial cues and other 

body language to help guide actions without the need for verbal conversations. These 

cues will work together with the verbal communication to guide motor activities and 

the psychomotor domain.   

 

 

Practical Illustration 

Frieda was preparing to teach an art class at the community center. She 

planned on implementing the psychomotor domain in the class, but she was 

not sure how to address the different skill sets. She contacted her former 

teacher, Charles. He recommended assessing the skills of individual students 

at the beginning and making plans based on the levels of their motor skills, 

including gross and fine motor skills that need to be developed to make progress. 

Frieda tried his approach and was able to give individual attention to her students and help them 

improve their physical and creative skill sets.  

  

 

  



Page 64 

Module Eleven: Review Questions 

1. When do most gross motor skills develop? 

a) Over a lifetime 

b) In adulthood 

c) In early childhood 

d) None of the above 

2. What should gross motor skills be combined with? 

a) Nothing 

b) Verbal skills 

c) Coordination 

d) Fine motor skills 

3. What is the key to fine motor skills? 

a) Dexterity 

b) Precision 

c) Muscles 

d) Eye-hand coordination 

 

 

4. Control of ______ will develop dexterity. 

a) Hands 

b) Large muscles 

c) Legs 

d) Muscles 

 

5. What do verbal skills affect? 

a) Motor control 

b) Ability to learn 

c) Auditory 

d) None of the above 

6. What is necessary for motor skills to develop? 

a) Listening 

b) Responding 

c) A & B 

d) None of the above 
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7. What guides actions in nonverbal communication? 

a) Body language 

b) Verbal communication 

c) Motor activities 

d) None of the above 

8. What do nonverbal cues work with? 

a) Domain 

b) Actions 

c) Motor activities 

d) Verbal communication 

9. Gross motor skills are learned in ________? 

a) Utero 

b) Infancy 

c) Early childhood 

d) Adulthood 

 

10. Gross motor skills involve the use of_______. 

 

a) Major muscles 

b) Large movements 

c) A and B 

d) None of the above 
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Module Twelve: Wrapping Up 

Although this workshop is coming to a close, we hope that your 

journey to learning about the adult learner and the psychomotor 

domain is just beginning. Please take a moment to review and 

update your Action Plan. This will be a key tool to guide your 

progress in the days, weeks, months, and years to come. We wish 

you the best of luck on the rest of your travels!  

 

 

 

 

Words from the Wise 

• Benjamin Franklin: An investment in knowledge pays the best interest. 

• Aristotle: It is the mark of an educated mind to be able to entertain a thought without accepting 

it. 

• John Dewey: Education is not preparation for life; education is life itself. 

 

 

Lessons Learned 

• Understand Bloom’s Taxonomy 

• Explain the psychomotor domain   

• Explore the different psychomotor taxonomies  

• Explain ways to implement training in the psychomotor domain 

• Identify psychomotor activities 

  

You have to develop  your whole game to 

completion. 

Isaiah Thomas  
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Appendix 

Worksheet 1 

Observation Action 

Brainstorm a list of a verbs that would indicate students are performing observation. 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 2 

Observation Examples 

Brainstorm a list of actions that indicate students are practicing observation.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 3 

Imitation Actions 

Brainstorm a list of actions that indicate students are imitating.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 4 

Imitation Example 

Brainstorm a list of verbs that would indicate students are imitating. 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 5 

Manipulation Actions 

Brainstorm a list of actions that indicate students demonstrate manipulation.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 6 

Manipulation Example 

Brainstorm a list of verbs that would indicate students demonstrate manipulation.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 7 

Precision Actions 

Brainstorm a list of actions that indicate students demonstrate precision.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 8 

Precision Examples 

Brainstorm a list of verbs that would indicate students demonstrate precision.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 9 

Articulation Actions 

Brainstorm a list of actions that indicate students demonstrate articulation.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 10 

Articulation Examples 

Brainstorm a list of verbs that would indicate students demonstrate articulation.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 11 

Naturalization Actions 

Brainstorm a list of verbs that would indicate students demonstrate naturalization.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 12 

Naturalization Examples 

Brainstorm a list of verbs that would indicate students demonstrate naturalization.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Worksheet 13 

Agility 

Brainstorm a list of ways to measure agility.  

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 

_____________________________________________________________________________________ 
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Post-Assessment 

1. When was the first Psychomotor taxonomy created?   

a) 1964 

b) 1956 

c) 1973 

d) 1972 

2. Who is responsible for the original psychomotor domain? 

a) Anderson 

b) Simpson 

c) Krathwohl 

d) Bloom 

 

3. What type of training relates to the observation phase? 

 

a) Online 

b) In-person 

c) Videos 

d) All of the above 

4. What is necessary for the setting of observation instruction? 

a) Noise 

b) Lack of distraction 

c) Books 

d) Pacing 

 

5. What should instructors provide? 

 

a) Lessons 

b) Goals 

c) Observations 

d) Feedback 

6. What do students need to be successful? 

a) Time 

b) Resources 

c) A & B 

d) Training 
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7. What is necessary for activities at the implementation phase? 

 

a) Goals 

b) Information 

c) Break into steps 

d) None of the above 

8. What improves manipulation? 

a) Guided practice 

b) Opportunities 

c) Feedback 

d) A & C 

 

9. How should students practice what they’ve learned? 

 

a) Creatively 

b) Unknown 

c) With supervision 

d) Alone 

10. What is the focus of precision? 

a) Complete without support 

b) Complete with support 

c) Complete correctly 

d) A & C 

 

11. What do students need to develop articulation? 

 

a) Application 

b) Oversight 

c) Emotional connection 

d) Independence 

12. In which way should students develop their skills? 

a) Intellectually 

b) Creatively 

c) Unknown  

d) Oversighted 
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13. What does implementation require? 

 

a) Skills 

b) Nothing 

c) Assessment 

d) Activities 

14. What should be in assessments? 

a) A breakdown of steps 

b) Nothing 

c) Grades 

d) Complexity 

 

15. What is included in psychomotor domains? 

 

a) Communication 

b) Physical actions 

c) Evaluating 

d) A & B 

16. What is similar in the different psychomotor domains? 

a) Stages 

b) Instruction 

c) Nothing  

d) A & B 

 

17. What determines how successful one is at completing tasks? 

 

a) Speed 

b) Endurance 

c) Precision 

d) All of the above 

18. What is the rate of completion? 

a) Endurance 

b) Strength 

c) Speed 

d) None of the above 
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19. What guides actions in nonverbal communication? 

 

a) Body language 

b) Verbal communication 

c) Motor activities 

d) None of the above 

20. What do nonverbal cues work with? 

a) Domain 

b) Actions 

c) Motor activities 

d) Verbal communication 
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